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Abstract - Introduction: The competencies and capacities 

constituting the professional profile and work performance are 

variables that contribute to the theorisation and execution of 

methodologies and pedagogies related to professional practice. 

Accordingly, it is necessary to carry out a descriptive–

correlational study to elucidate the behaviour of both variables 

in line with students’ needs. Objective: To analyse the 

relationship between the competencies and capacities of the 

professional profile and work performance among fifth-year 

students at the Professional School of Physical Education, 

UNMSM. Method: The sample comprised 86 fifth-year students 

from the Professional School of Physical Education, drawn from 

a population of 110, using non-random, non-probabilistic 

sampling. Inclusion criteria required students to belong to the 

Faculty of Education, Professional School of Physical 

Education; be in the fifth year of studies; and be enrolled in the 

Pre-professional Practice course. Results: A significant 

correlation was found between teaching profile competencies 

and work performance (p = 0.000 < 0.05), enabling rejection of 

the null hypothesis. Spearman’s ρ = 0.532 indicated a moderate 

positive correlation. Thus, strengthening teaching profile 

competencies tends to improve work performance. Discussion: 

Among fifth-year students in the Pre-professional Practice 

course, the correlation between teaching profile competencies 

and work performance was significant; the correlation 

coefficient indicated a moderate positive association. Hence, 

improvements in teaching competencies are reflected in better 

work performance. Conclusions: The competencies of the 

professional profile and work performance constitute an 

essential pathway in pedagogical training, strengthening the 

theoretical foundations of the national curriculum, curricular 

planning in Physical Education, pedagogical strategies for 

teaching–learning in Physical Education, and the social 

behaviour of Physical Education teachers. 

Keywords: Competencies, Capacities, Professional Profile, 

Work Performance, Physical Education 

I. INTRODUCTION 

In current higher education, competency-based training is 

conceived as a central model to ensure that graduates respond 

effectively to labour-market demands (Calatayud Salom, 

2021; Redondo-Temporal et al., 2020; Scoupe et al., 2024). 

Within this framework, a Physical Education (PE) teacher 

must be capable of comprehending, constructing and 

reconstructing new ways to foster learning; motivation and 

optimal resource management are crucial for fulfilling 

professional responsibilities (De Vargas & Mor, 2020), as 

cited in (Maquera et al., 2025). The introduction of a 

competency-based model has emerged as an alternative to 

modify the traditional paradigm, placing students at the 

centre of the process (García et al., 2024; Gallardo-Fuentes et 

al., 2025; Guerrero Sánchez et al., 2022). 

This approach advocates comprehensive teaching that 

transcends technical knowledge and incorporates procedural, 
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attitudinal and socio-emotional dimensions, promoting 

autonomy and the ability to resolve real-life challenges. For 

example, the study by (Moreiro-González & Paletta, 2019) 

highlighted the importance of digital collaborative dynamics 

for integration into an increasingly complex and 

multidisciplinary professional environment (Allabergenov et 

al., 2024). It is important to remember that, since 1998, 

UNESCO defined quality assurance in higher education as a 

multidimensional construct encompassing teaching and 

academic programmes, research and scholarship, 

stakeholders, facilities, equipment and services for the 

academic environment (Olivares Mendoza & López Sánchez, 

2024; Ng et al., 2025; Huong et al., 2025; Mozaffari & 

Jahanian, 2016; Cañadas, 2020; Iaochite & Costa Filho, 

2016). This aligns with the notion of being competent i.e., 

possessing sufficient resources to satisfy requirements for 

successful professional performance (Baumgartner, 2022; 

Blegur et al., 2024). Competencies are assumed to be applied 

knowledge wherein content, form, resource use and student 

organisation interact. 

Accordingly, initial teacher training requires cognitive, 

procedural and attitudinal elements as key factors for optimal 

professional development (Hernández et al., 2014; Hinojosa-

Torres et al., 2025). In PE, professional practice especially 

the Practicum has been recognised as a privileged space for 

developing these competencies (Redondo Temporal et al., 

2020; Salom, 2021). Teachers play a fundamental role in 

offering quality PE experiences that foster participatory 

learning (Irmansyah et al., 2025). 

Competence refers to the skills, knowledge and capacities 

teachers require to confront professional challenges and 

perform effectively (Sepahvand et al., 2025). In Chile, 

competencies related to corporeality, didactic planning and 

technological use develop differentially depending on the 

type of professional practice. Current systematic reviews 

indicate that PE teachers must combine technical capacities 

with strategies for physical readaptation and injury 

prevention (Kooshki et al., 2016). This entails developing 

performance standards aligned with the needs of present-day 

secondary-level PE students; educational reform requires a 

clear analysis of the values and competencies the younger 

generation must acquire to thrive in a global society 

(Alsharifi, 2023). Consequently, reforming curricular 

documents and implementing performance standards in PE 

and sport can align education with societal demands (Tudor 

& Pislaru, 2021). The teaching career is likewise permeated 

by challenges that may hinder commitment and quality (Chen 

et al., 2025; Saidova et al., 2024). In the current educational 

landscape, developing teaching competencies is fundamental 

for incorporating sustainable practices, particularly in PE 

(Işıkgöz, 2025). 

A recent study delineated essential competencies 

characterising effective, high-performing PE teachers. After 

reviewing normative frameworks, the most widely accepted 

model in contemporary literature was selected, organising 

competencies into four dimensions: disciplinary content 

mastery; pedagogical content knowledge; educational-space 

management; and pedagogical leadership coupled with 

collaboration with institutional actors. The analysis 

highlighted a lack of standardised, validated tools for holistic, 

rigorous measurement especially relevant amid accelerated 

social change requiring adaptability, creative leadership and 

reciprocal pedagogical relationships (Rodriguez et al., 2018). 

Accordingly, teachers must know and use methods and 

didactic resources that promote inclusive environments 

enabling each student to fully develop their potential (Ng et 

al., 2025). 

Almonacid-Fierro et al., 2021 reported that the COVID‑19 

pandemic posed new challenges for teacher training and work 

performance among PE students, calling for reflections on 

formative processes, curricular planning and discipline-

specific competencies and capacities; limited student contact 

with educational establishments emerged as a challenge to be 

addressed. Despite the relevance of competencies, a gap 

persists between formal institutional profiles and 

competencies demonstrated during real work performance 

especially in fifth year, when pre-professional practices 

intensify. Examined beliefs about teacher efficacy during 

professional practices and the role of supervision and 

personal beliefs in self-efficacy. Active engagement, 

constructed through experience, favours proper work 

performance. This presents challenges at curricular, 

employability and professional efficacy levels (Madueño & 

Márquez, 2020), and warrants reviewing the professional 

profile and teaching competencies to identify challenges 

arising from inadequate administrative and technical 

management, thereby reducing uncertainty and tensions to 

enable optimal performance. 

At the Professional School of Physical Education, the 

expected profile integrates scientific knowledge of 

movement, pedagogical capacities and 

community‑intervention skills; however, these do not always 

materialise robustly during the Practicum. Therefore, this 

study explores the relationship between the institutionally 

defined professional profile and actual work performance 

among fifth‑year students via an empirical analysis 

comparing expected and demonstrated competencies in 

authentic contexts. 

Objective: To analyse the relationship between the 

competencies and capacities of the professional profile and 

the work performance of fifth‑year students at the 

Professional School of Physical Education, UNMSM. 

Hypothesis: The skills and abilities of the professional profile 

are directly correlated with work performance among fifth-

year students at the UNMSM Professional School of Physical 

Education. 

In a rapidly developing knowledge economy, newly 

graduated teachers are not always prepared for evolving 

demands addressing unprecedented problems, using 
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emerging technologies or working in collegiate teams (Remi 

& Simon, 2024). Educational institutions undergo continual 

transformation in training processes (teaching, learning and 

capacity-building), requiring constant adaptation in preparing 

future professionals. Consequently, both graduates and 

higher education institutions must adapt to a changing world 

(Lovin & Savu, 2025). Underscored the need for real-time 

feedback in PE professional practice to integrate theoretical 

and practical knowledge, noting students limited pedagogical 

and methodological experience (Jeganathan et al., 2024). The 

pandemic further complicated face-to-face training, delaying 

acquisition of professional competencies and adequate work 

performance (Retamal et al., 2021). Guerrero‑Sánchez et al. 

emphasised the need for competencies demanded by 

students—applying what they have learnt, interacting with 

the school community and strengthening the teaching role 

through constant, assertive communication calling for a 

curricular review emphasising professional, social and 

technical formation. 

Lander et al., 2017 argued that the professional profile must 

include features intrinsic to teacher training that strengthen 

school-based PE methods, to improve fundamental 

movement skills and physical activity at basic-education 

level and validate fieldwork performance. Recent studies 

recognise that future PE professionals require transversal and 

digital competencies alongside technical mastery. 

(García‑Álvarez et al., 2022) underscored communication, 

teamwork and adaptability; (Ma’mun et al. 2024; Gomez et 

al., 2018; Schultz et al., 2021) demonstrated gains in lesson 

design, didactic strategies and social skills via integrated 

learning; (Yeldasheva, 2025) highlighted ICT’s contribution 

to holistic development; (Schultz et al., 2022) found that 

specific and general teaching competencies (classroom 

management, feedback and technical mastery) directly affect 

practicum performance; and Olivares‑Mendoza & 

(López‑Sánchez, 2024) linked digital competence to better 

outcomes and professional confidence. In contrast, other 

studies delve into the perception of specific skills developed 

during PE training and their impact on initial job 

performance. (García‑Álvarez et al., 2022) addressed 

employers’ perspectives, while Cruz‑López & Vásquez, 2021 

showed students valued interpersonal competencies and 

problem‑solving acquired via Service‑Learning. Practically, 

(Aldueza, 2024; Almonacid-Fierro et al., 2021) found in 

teacher training programs that skills related to planning, 

instruction and assessment reached levels of excellence 

among pre-service teachers. (Redondo-Temporal et al., 2020; 

Paroleo & Martínez, 2022) identified self‑efficacy, resilience 

and social skills as facilitating transition to the labour market. 

Furthermore, research in Europe shows that graduates 

perceive that specific teaching skills, together with self-

management and professional adaptation, favour their 

integration into the workplace. Finally, quantitative analysis 

carried out in Spain with 1,149 final-year students confirmed 

a high degree of reliability in their perception of their 

teaching preparation, which is associated with better 

performance in pre-professional internships. 

II. METHODOLOGY 

According to the quantitative approach employs statistical 

procedures to examine research variables in detail. This study 

adopted a quantitative approach. 

Descriptive studies identify and detail relevant characteristics 

of a given phenomenon, providing information on 

predominant patterns or behaviours in a specific population 

or group. Correlational studies analyse whether connections 

exist between two or more variables, determining the degree 

of association among them within a given group or situation. 

Basic research investigates phenomena in depth without 

immediate practical application; its findings can inform 

future technologies, products or scientific knowledge 

(Cívicos & Hernández, 2007; Padrón, 2006). 

Descriptive correlational type, being basic research (author). 

On the other hand, we find that the method is 

hypothetico‑deductive. We also find that it is cross‑sectional 

scope. 

Participants 

The sample comprised 86 fifth‑year students from the 

Professional School of Physical Education, drawn from a 

population of 110, selected via non‑random, 

non‑probabilistic sampling. 

Inclusion Criteria 

Students belonging to the Faculty of Education, Professional 

School of Physical Education; fifth‑year level; enrolled in the 

Pre‑professional Practice course. 

Instruments 

For the first variable, referring to the skills and abilities of the 

professional profile, three dimensions were considered: the 

administration of educational and recreational institutions in 

the school context, the planning and organization of 

pedagogical actions in the same field, and the development 

of research projects in the school context. To measure this, a 

survey technique was used, employing a questionnaire 

consisting of ten questions. For the second variable, work 

performance, a survey technique was also used, with a 

checklist consisting of twenty items structured around the 

theoretical foundations of the National Curriculum, 

curriculum planning in Physical Education, teaching-learning 

strategies in this area, and the social behavior of Physical 

Education teachers. It is important to note that both 

instruments underwent a content and construct validation 

process, thus ensuring their reliability for data collection. 

The Fig. 1 shows the percentage distribution of achievement 

levels (Initial, In Progress and Achieved) in the three 

competencies comprising the variable Teaching Profile in 

Physical Education. For Competency 1 (Planning and 

Organisation of Pedagogical Actions), 54.7% achieved the 
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competency, 39.5% were in progress and 5.8% were at the 

initial level.  

For Competency 2 (Administration of Educational and 

Recreational Institutions), 65.1% achieved, 23.3% were in 

progress and 11.6% were at the initial level. For Competency 

3 (Development of Research Projects), 65.1% achieved, 

30.2% were in progress and 4.7% were at the initial level.  

III. RESULTS 

 

Fig. 1 The Percentage Of Teaching Profile Dimensions

With regard to Competency 3 on the development of research 

projects, 4.7% of participants are in the start-up phase. Some 

30.2% are in progress, and the remaining 65.1% have reached 

the completion phase, suggesting that the majority have 

successfully mastered this competency. 

Fig. 2 Percentage of Work Performance Dimensions 

These results reveal a predominantly consolidated teaching 

profile with strengths in pedagogical planning, institutional 

management and research project development (see Fig. 2). 

Another Figure presents the percentage distribution of 

evaluations for each dimension of Work Performance in 

Physical Education teachers. Theoretical Foundations of the 

National Curriculum: 38.4% very good; 32.6% good. 

Curricular Planning in Physical Education: 45.3% fair; 43% 

very good. Pedagogical Strategies for Teaching–Learning: 

30.2% good; 27.9% very good; 25.6% fair; 16.3% poor. 

Teachers’ Social Behaviour: 43% good; 29.1% very good. 

Overall, work performance is favourable, though some areas 

would benefit from reinforcement. 

A significant correlation was observed between Teaching 

Profile Competencies and Work Performance (p = 0.000 < 

0.05), allowing rejection of the null hypothesis. Spearman’s 

ρ = 0.532 indicates a moderate positive relationship: as 

competencies strengthen, work performance improves. No 

significant correlations were found with Theoretical 

Foundations (p = 0.200) or Curricular Planning (p = 0.092). 

A significant, moderate positive correlation was identified 

with Pedagogical Strategies (p = 0.002; ρ = 0.327), and a 

weak‑to‑moderate positive correlation with Teachers’ Social 

Behaviour (p = 0.014; ρ = 0.264) (see TABLE I). 
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TABLE I SPEARMAN’S RHO CORRELATION: HYPOTHESIS TESTING 

Related Variables Correlation 

Coefficient (ρ) 

Significance 

(two-tailed) 

Significance 

Level 

Type of 

Correlation 

Teaching profile competencies and Work 

Performance 

0.532 0.000 Significant 

(0.01) 

Moderate positive 

Teaching profile competencies and 

Theoretical Foundations of the National 

Curriculum 

0.139 0.200 Not significant Not relevant 

Teaching profile competencies and 

Curricular Planning in Physical Education 

0.183 0.092 Not significant Not relevant 

Teaching profile competencies and 

Pedagogical Strategies for Teaching–

Learning 

0.327 0.002 Significant 

(0.01) 

Moderate positive 

Teaching profile competencies and 

Teachers’ Social Behaviour 

0.264 0.014 Significant 

(0.05) 

Weak to moderate 

positive 
  

IV. DISCUSSION 

The study conducted on fifth-year students at the Professional 

School of Physical Education in the pre-professional practice 

course showed that the correlation between teaching profile 

competencies and job performance, according to the 

significance value, is significant, while the correlation 

coefficient indicates that there is a moderate positive 

correlation between the variables. This shows us that as 

teaching profile competencies improve, so does job 

performance. This study identifies and highlights dimensions 

of job performance such as: theoretical foundations of the 

national curriculum, curriculum planning in physical 

education, as well as teaching-learning strategies in physical 

education and the social behaviour of physical education 

teachers. A significance value (Sig.) of 0.000 was obtained, 

which is less than 0.05. Therefore, the null hypothesis was 

rejected, indicating that there is a significant correlation 

between the two variables. The correlation coefficient was 

0.532, suggesting a moderate positive correlation. This 

indicates that as teaching profile competencies improve, so 

does job performance. In this regard, we proceed to discuss 

the variables and dimensions studied. 

First, we identified that the correlation between teaching 

profile competencies and job performance according to the 

results obtained shows that there is a significant correlation 

in both variables of 0.000, rejecting the null hypothesis and 

affirming the existence of a significant statistical relationship. 

In addition, a Spearman correlation of 0.532 was obtained, 

reaffirming the idea that strengthening teaching profile 

competencies also improves job performance, which is 

reinforced by Almonacid, Vargas, Urrutia, and Sepúlveda 

2021, who propose developing reflections on training 

processes, considering how curriculum plans are constructed 

and executed, establishing competencies and skills specific to 

the career. In this regard, (Laochite & Da Costa Filho, 2016) 

indicated that there is teaching effectiveness in the planning 

and execution of professional practices during the delivery of 

physical education classes. 

Second: we identified that the correlation between teaching 

profile competencies and theoretical foundations of the 

national curriculum, according to the results obtained, shows 

that on this occasion there is no significant correlation, as a 

significance value of 0.200 was obtained, which is higher 

than 0.05, indicating that there is no statistical relationship. 

According to (Hinojosa et al., 2025), it is essential to develop 

feedback between how professional practice is carried out in 

physical education students and their theoretical knowledge. 

Likewise, (Castillo-Retamal et al., 2021) argue that, 

following the COVID-19 pandemic, various difficulties have 

arisen in face-to-face training processes, affecting the 

performance of professional practices and the development 

and application of professional skills and their adequate 

performance in the workplace. 

Third: we identified that the correlation between teaching 

profile competencies and curriculum planning in physical 

education also obtained a significance value of 0.092, which 

indicates that it cannot be stated that there is a relationship 

between teaching profile competencies and curriculum 

planning. Remi & Simon, 2024 mention that newly qualified 

teachers are not necessarily prepared for a changing and 

competitive career, which requires ongoing teacher and 

student training. 

Fourth, we identified that the correlation between the 

teaching profile competencies and the teaching-learning 

pedagogical strategies shows that there is a significant 

correlation, with a value of 0.002 and a correlation coefficient 

of 0.327, indicating a moderate positive correlation. This 

confirms that the proper development of teaching profile 

competencies is associated with the use of pedagogical 

strategies, which is consistent with the findings of (Madueño 

& Márquez, 2020), who propose reviewing professional 

profiles and teaching competencies to help identify problems 

that arise as a result of poor management. 

In general, the study revealed five findings: (1) the more the 

teaching profile competencies are strengthened, the greater 

the improvement in work performance will be; (2) the topics 
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related to the teaching profile competencies and knowledge 

of the theoretical foundations of the national curriculum that 

are in line with the provisions of the Professional School of 

Physical Education's own study plan should be reviewed; (3) 

it is also necessary to review how the knowledge specific to 

the teaching profile is imparted in relation to topics related to 

curriculum planning, (4) it is identified that good use of the 

teaching profile competencies is reflected in the correct use 

of pedagogical strategies in physical education, (5) it is 

established that as long as there is correct work at the level of 

teaching profile competencies, this will be reflected in better 

social behaviour expressed in the educational environment. 

Based on the above, the results presented contribute 

significantly as they invite a thorough review and evaluation 

of the pedagogical, methodological, and didactic training 

functions and strategies that Physical Education teachers at 

the Professional School of Physical Education carry out with 

their students within the framework of their Pre-Professional 

Internships. Likewise, based on the findings, various work 

paths can also be established for students, who must assume 

responsibilities both in terms of the first variable, 

Competencies and skills of the professional profile that help 

them achieve academic objectives, and in terms of the second 

variable, work performance, where they will understand the 

value of preparation in the face of a demanding and 

competitive labour market that sets standards increasingly 

related to the use of technologies. 

The study has some notable limitations. for example, it 

identifies a diversity of criteria among teachers who deliver 

pre-professional practice courses. Another element was the 

number of theoretical and practical hours that are part of the 

students' field training, since each teaching team depends 

entirely on the pedagogical management approach 

implemented by each educational institution where the pre-

professional practice takes place. Therefore, the conclusions 

reached invite a re-evaluation of the Pre-Professional 

Practice Course and an analysis of the method of its 

implementation at both the theoretical and practical levels. 

V. CONCLUSION 

The competencies and capacities of the professional profile 

and the work performance of fifth‑year students at the 

Professional School of Physical Education constitute a 

necessary and important pathway in pedagogical formation. 

They strengthen the theoretical foundations of the national 

curriculum, curricular planning in Physical Education, 

pedagogical strategies for teaching–learning and teachers’ 

social behaviour. Achieving this requires the involvement of 

students, teachers and managerial staff to construct an 

objective, experience‑based process. 

REFERENCES 

[1] Aldueza, N. C. A. E. (2024). Skill competencies of PE teachers 

based on qualitative contribution evaluation of NBC 461 towards 

an upskilling program. International Journal of Multidisciplinary 
Research and Analysis, 7(7). https://doi.org/10.47191/ijmra/v7-

i07-38  

[2] Allabergenov, M., Mustafaeva, S., Ziyamukhamedov, J., 
Yusupov, S., Khalimova, F., Madrahimova, G., Yakhshieva, Z., 

Zokirov, B., & Sattorova, Z. (2024). Intelligent Educational 

Environments and Ubiquitous Computing for Continuous 
Learning and Digital Literacy Development. Journal of Wireless 

Mobile Networks, Ubiquitous Computing, and Dependable 

Applications, 15(4), 179-191.  
https://doi.org/10.58346/JOWUA.2024.I4.012 

[3] Almonacid-Fierro, A., Vargas Vitoria, R., Mondaca Urrutia, J., 

& Sepúlveda-Vallejos, S. (2021). Prácticas profesionales en 
tiempos de pandemia Covid-19: Desafíos para la formación 

inicial en profesorado de Educación Física (Professional 

practices in times of Covid-19 pandemic: Challenges for Physical 
Education initial teaching training). Retos, 42, 162–171. 

https://doi.org/10.47197/retos.v42i0.87353  

[4] Alsharifi, A. K. H. (2023). Total Quality Management Strategies 
and their Impact on Digital Transformation Processes in 

Educational Institutions. An Exploratory, Analytical Study of a 

Sample of Teachers in Iraqi Universities. International Academic 
Journal of Organizational Behavior and Human Resource 

Management, 10(1), 1–16.  

[5] Baumgartner, M. (2022). Professional competence (s) of physical 
education teachers: terms, traditions, modelling and perspectives. 

German Journal of Exercise and Sport Research, 52(4), 550-557. 

https://doi.org/10.1007/s12662-022-00840-z 
[6] Blegur, J., Ma’mun, A., & Berliana, M. (2024). A., Bakhri, RS, 

& Calunsag, BD (2024). Enhancing teaching competence of 

prospective physical education teachers with integrated learning 
model. Cakrawala Pendidikan: Jurnal Ilmiah Pendidikan, 43(3), 

586-606. 

[7] Calatayud Salom, M. (2021). Metáforas evaluativas del 

alumnado universitario de Educación Física: Necesidad de un 

cambio radical. Retos: nuevas tendencias en educación física, 
deporte y recreación, 41, 854-865.  

https://doi.org/10.47197/RETOS.V41I0.82706 

[8] Cañadas, L. (2020). Competencias del profesorado de educación 
física y valoración en la práctica profesional. Apunts Educación 

Física y Deportes, 36(139), 33-41.  

[9] Chen, W., Huang, Z., Peng, B., Li, L., & Chen, J. (2025). Teacher 
competency and work engagement among secondary school 

physical education teachers: the multiple mediating roles of 

occupational stress, emotional exhaustion, and professional 
achievement. Frontiers in Psychiatry, 16, 1530413. 

https://doi.org/10.3389/fpsyt.2025.1530413 

[10] Gallardo-Fuentes, F. (2025). The introduction of a competency-
based model emerges as an alternative to modify this approach, 

placing students at the center of the process. International 

Journal of Evaluation and Research in Education, 14(3), 2409–
2418. 

[11] García Álvarez, J., Vázquez Rodríguez, A., Quiroga Carrillo, A., 

& Priegue Caamaño, D. (2022). Transversal competencies for 
employability in university graduates: A systematic review from 

the employers’ perspective. Education Sciences, 12(3), 204. 

https://doi.org/10.3390/educsci12030204  
[12] García, N. M., Ávalos-Ramos, M. A., & Ramírez, L. V. (2024). 

Competencias Profesionales en estudiantes universitarios de 

Educación Física. Desarrollo, Evaluación y Transferencia 
(Professional Competences in University students of Physical 

Education. Development, Evaluation and Transfer). Retos, 55, 

603-612. https://doi.org/10.47197/retos.v55.104143 
[13] Gomez, I. R., Del Valle, S., & De la Vega Marcos, R. (2018). 

Revisión nacional e internacional de las competencias 

profesionales de los docentes de Educación Física (National and 
international review of Physical Education teachers’ professional 

competences). Retos, 34, 393-388.  

https://doi.org/10.47197/retos.v0i34.58609 



Competencies and Capacities of the Professional Profile and Work Performance of Fifth-Year Students at The Professional School of 

Physical Education 

 

512       IJISS Vol.16 No.1 January-March 2026 

[14] Guerrero Sánchez, M. A., Martínez Andunce, P., Hinojosa 

Torres, C., Vargas Díaz, H., Araya Hernández, A., & Hurtado 

Guerrero, M. (2022). Competencias que precisan estudiantes de 

educación física en la práctica profesional: representaciones 
desde la experiencia de profesores mentores del sistema escolar 

chileno. Retos, 45, 731–742.  

https://doi.org/10.47197/retos.v45i0.92554  
[15] Hernández, R., Fernández, C., & Baptista, P. (2014). 

Metodología de la investigación McGraw-Hill. México Df, 217-
2. 

[16] Hinojosa Torres, C., Blázquez Sánchez, D., Barahona Fuentes, 

G. D. F., Espoz Lazo, S. I., Zavala-Crichton, J. P., Hurtado 
Guerrero, M., ... & Yáñez Sepúlveda, R. (2025). Evaluación de 

competencias en la formación inicial docente en Educación 

Física: revisión sistemática. Revista Digital de Investigación en 
Docencia Universitaria, 19(1), e2047.  

https://doi.org/10.19083/ridu.2025.2047  

[17] Huong, T. T., Hao, P. N., & Vy, P. N. T. (2025). Needs for 
primary school teacher educators’ continuing professional 

development responding to academic program quality 

assurance. Journal of Ecohumanism, 4(1), 3920-3932. 
https://doi.org/10.62754/joe.v4i1.6254  

[18] Iaochite, R. T., & Costa Filho, R. A. D. (2016). Teacher efficacy 

beliefs during the practicum experiences in physical education 
classes. Motriz: Revista de Educação Física, 22, 183-189.  

https://doi.org/10.1590/S1980-6574201600030009    

[19] Irmansyah, J., Syah, H., & Kurniawan, E. (2025). Teachers' 
Knowledge and Understanding of Physical Literacy in Physical 

Education Learning: A Phenomenological Approach. Qualitative 

Report, 30(5), 3597-3618. https://doi.org/10.46743/2160-
3715/2025.7672  

[20] Işıkgöz, M.E. (2025). Mindfulness and sustainability 

competencies in physical education teachers: Demographic 
factors as moderators. BMC Psychol 13, 567. 

https://doi.org/10.1186/s40359-025-02885-9  

[21] Jeganathan, S., Lakshminarayanan, A. R., Parthasarathy, S., 
Khan, A. A. A., & Sathick, K. J. (2024). OptCatB: Optuna 

Hyperparameter Optimization Model to Forecast the Educational 

Proficiency of Immigrant Students based on CatBoost 
Regression. Journal of Internet Services and Information 

Security, 14(2), 111-132.  

https://doi.org/10.58346/JISIS.2024.I2.008 
[22] Kooshki, S. A., Zeinabadi, H., Jafarnezhad, A., & Kooshki, H. A. 

(2016). Applications of fuzzy logic and artificial neural networks 

in evaluation and ranking of teachers based on ‘framework for 
teaching’model. Internatinal academic journal innovation 

research, 3(2), 1-10. 

[23] Lander, N., Eather, N., Morgan, P. J., Salmon, J., & Barnett, L. 
M. (2017). Characteristics of teacher training in school-based 

physical education interventions to improve fundamental 

movement skills and/or physical activity: A systematic review. 
Sports medicine, 47(1), 135-161.  

https://doi.org/10.1007/s40279-016-0561-6 

[24] Lovin, D., & Savu, C. V. (2025). The Impact of Skills, 
Competences, Knowledge and Personal Traits Acquired by 

Students on Standard of Living and Job Satisfaction: The 

Situation of Graduates of Physical Education and Sports 
Faculties in Romania. Sustainability, 17(10), 4598. 

https://doi.org/10.3390/su17104598 

[25] Madueño, M. L., & Márquez, L. (2020). Formación de la 
identidad docente de estudiantes de la carrera de Educación 

Primaria desde la experiencia de la práctica 
profesional. Formación universitaria, 13(5), 57-68. 

http://dx.doi.org/10.4067/S0718-50062020000500057  

[26] Maquera, Y. A. M., Paredes, S. B., Condori, E. O., & Maquera, 
Y. M. (2025). Competencias y rol docente de educación física en 

nuevos contextos formativos. Retos: nuevas tendencias en 

educación física, deporte y recreación, (66), 599-608.  
[27] Moreiro-González, J. A., & Paletta, F. C. (2019). Competencies 

and skills for professional performance in digital environments in 

information science. Informacao e Sociedade, 29(2), 181-200. 
https://doi.org/10.22478/ufpb.1809-4783.2019v29n2.45203  

[28] Mozaffari, M., & Jahanian, R. (2016). Identifying existentialist 

philosophy of education. International Academic Journal of 

Social Sciences, 3(8), 18-28. 

[29] Ng, K., Venckuniene, K., Klavina, A., Labecka, M., 
Ostaseviciene, V., Pozeriene, J., ... & Morgulec-Adamowicz, N. 

(2025). Associations Between Technology Use, Knowledge and 

Inclusive Physical Education Teacher-Efficacy Among European 
Primary School Teachers. Physical Culture and Sport, 108(1), 

71-83. https://doi.org/10.2478/pcssr-2025-0013  
[30] Olivares Mendoza, F., & López Sánchez, M. (2024). Study of the 

digital teaching competence of physical education teachers in 

primary schools in one region of Spain. International Journal of 
Environmental Research and Public Health, 17(23), 8822. 

https://doi.org/10.3390/ijerph17238822  

[31] Paroleo, S., & Martínez, R. (2022). The impact of internship 
experiences and 21st-century competencies on vocational student 

employability: A moderated mediation model. Cogent 

Education.  
[32] Redondo-Temporal, A., Pastor-Vicedo, J. C., Martinez-Valencia, 

M. A., Arribas-Galarraga, S., & Contreras-Jordan, O. (2020). 

Mentoring programs in the initial formation of physical education 
teachers: Systematic review| El mentoring en la formacion inicial 

del profesorado de educación física: Revisión sistemática. 

Journal of Sport and Health Research, 12(3), 318-337. 
[33] Retamal, F. C., Reyes, L. S., González, M. M., Toro, L. L., Cofré, 

P. P., Muñoz, F. A., & Casanova, C. P. F. (2021). Prácticum 

virtual en Educación Física: entre pandemia e incertidumbre. 
Retos: nuevas tendencias en educación física, deporte y 

recreación, (42), 798-804.  

https://doi.org/10.47197/retos.v42i0.87180  
[34] Saidova, K., Ashurova, M., Asqarov, N., Kamalova, S., 

Radjapova, N., Zakirova, F., Mamadalieva, T., Karimova, N., & 

Zokirov, K. (2024). Developing framework for role of mobile app 
in promoting aquatic education and conservation awareness 

among general people. International Journal of Aquatic 

Research and Environmental Studies, 4(S1), 58-63.  
https://doi.org/10.70102/IJARES/V4S1/10 

[35] Schultz, M., Young, K., K. Gunning, T., & Harvey, M. L. (2021). 

Defining and measuring authentic assessment: a case study in the 
context of tertiary science. Assessment & Evaluation in Higher 

Education, 47(1), 77–94.  

https://doi.org/10.1080/02602938.2021.1887811  
[36] Scoupe, R., Delnoij, L., & Beausaert, S. (2024). Reflective 

practice among pre-service teachers: the role of portfolios. 

Educational Research, 66(4), 429-447. 
https://doi.org/10.1080/00131881.2024.2412642 

[37] Sepahvand, H., Leskošek, B., Meh, K., Besal, S., & Jurak, G. 

(2025). Developing an Instrument to Assess Physical Education 
Teachers’ Competencies in Using Fitness Monitoring to Promote 

Physical Literacy. Education Sciences, 15(4), 466. 

https://doi.org/10.3390/ educsci15040466  
[38] Torres, C. H., Crichton, J. P. Z., Guerrero, M. H., Lazo, S. E., 

Valenzuela, C. F., Moral, P. Á. V., ... & Sepúlveda, R. Y. (2025). 

Eficacia del sistema de retroalimentación en tiempo real en la 
práctica profesional de estudiantes de educación física. Retos: 

nuevas tendencias en educación física, deporte y recreación, 

(64), 221-232.  
[39] Tudor, V. & Pislaru, V. (2021). Performance standards for 

physical education – a necessity of the curricular reform. 

Discobolul-Physical Education, Sport & Kinetotherapy Journal, 
60(2), 128-137. 

[40] Yeldasheva, G. V. (2025). Enhancing physical education 
teachers’ competencies for holistic student development. 

Excellencia: International Multi-disciplinary Journal of 

Education, 3(3), 156–170.  

 


